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CHASE acknowledges the Australian Aboriginal and Torres Strait Islander peoples of this nation. We
acknowledge the traditional custodians of the lands on which our organisation works and our program is
taught, the Wurundjeri people of the Kulin Nation. We pay our respects to Elders past, present, and
emerging. 

CHASE is dedicated to honouring Australian Aboriginal and Torres Strait Islander peoples’ cultural, spiritual,
and educational practices, including their connection to land, seas, and waters. We acknowledge that the
peoples of this land hold knowledge about health and medical practice which has been practised for
thousands of years, and is distinct from Western biomedicine. 

CHASE recognises and supports the significance and importance of the Uluru Statement of the Heart. We
acknowledge the call for constitutional reform and the recognition of First Nations peoples' sovereignty,
culture, and self-determination. We stand in solidarity with the aspiration of Voice, Treaty and Truth.

CHASE is committed to fostering a culture of respect, equity and inclusion. We strive to create a community
where diversity and unconditional respect are valued, and volunteers and program participants are
empowered to be their full, authentic selves. We are proud to stand in solidarity with LGBTQIA+
communities, Indigenous Australians, disabled people and people of colour, and continuously endeavour
to make our work accessible, engaging and safe for all people of marginalised identities.

acknowledgement of country

inclusion & equity statement
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About the chase program
Established in 2013, the Community Health Advancement and Student Engagement (CHASE) program was
developed in response to the health inequities and burden of preventable disease experienced by
communities in the Northern-Western suburbs of Melbourne. The CHASE program aimed to educate VCE-
VM (Victorian Certificate of Education - Vocational Major, formerly known as VCAL) students about health
and wellbeing topics and give them the tools to take control of the health of both themselves and their
communities. 

In 2024, the CHASE program was delivered to year 11 VCE-VM students at Essendon Keilor College (EKC) and
St Albans Secondary College.

The CHASE program was delivered by volunteer mentors over a six week period in Term 2 of the Victorian
school year. The CHASE program workshops were tailored to each school this year, with workshop structure
and content selected by VCE school administrators. In summary, the CHASE program offered a range of
Education Phase and Project Phase workshop content. Education Phase material is content-based and covers
a diverse health curriculum centred on the social determinants of health. Project Phase instead consisted of
applied learning and research activities that aimed to equip students with the necessary skills to develop a
community project in small groups post-program. Project Phase had a flexible structure, meaning that the
same activities may not have been taught to each student group. Instead, mentors taught the content most
relevant to the aims of each student group, under guidance from school teachers and the CHASE committee.
The workshop structures of our two participating schools were as follows:

EKC (25 students, 1 class) St Albans (75 students, 2 classes)

1 Education Phase: Alcohol and Other Drugs Education Phase: Nutrition and Physical Activity

2 Education Phase: Nutrition and Physical Activity Education Phase: Mental Health

3 Project Phase: Applied Learning Education Phase: Emotional Intelligence

4 Project Phase: Applied Learning Education Phase: Alcohol and Other Drugs

5 Project Phase: Applied Learning Education Phase: Diversity

6 Project Phase: Applied Learning Education Phase: Climate Change
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To support CHASE mentors in delivering each school workshop, mentors attended a mandatory day of
mentor training workshops (MTWs). It is at these MTWs that mentors were given the knowledge,
educational materials and tools to deliver the workshops in schools. 



Key Stakeholder Domain Outcome

Student

Effectiveness

The program increases students’ health knowledge, awareness and know-how to feel enabled
and confident to make informed health decisions. 

The program increases students’ personal development and project management skills (e.g.
public speaking, communication, project management, working with stakeholders).

The program organisation and structure is effective in communicating and guiding students
throughout the activities.

Accessibility
The program is designed at an appropriate level to students that matches their abilities in terms
of content novelty, difficulty and cultural appropriateness.

Engagement

Students are able to engage with the program activities the way it was intended.

Students are able to engage with mentors throughout the program; developing a strong and
healthy relationship. 

Students find working with community partners helpful and meaningful.

Value to Stakeholders
Usefulness of learned knowledge and skills in an applied setting (e.g. in Project Phase or in daily
life).

Mentors

Effectiveness
Mentors are able to deliver a high quality program through effective engagement and support to
students in their learning and development after training.

Accessibility

Program and Training Workshops are flexible and accessible for mentors to adhere to attendance
wise.

Mentors’ well being and volunteering experience are being prioritised and cared for by CHASE
organisation.

Engagement

Mentors are able to help students engage and participate in the program and activities in the way
that they were intended to.

Mentors  find working with community partners helpful and meaningful.

Value to stakeholders Usefulness of learned knowledge and skills in an applied setting (e.g. in  jobs, education etc.)

Why We Monitor and Evaluate

About Monitoring & Evaluation
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Key stakeholders of the CHASE program are monitored and evaluated throughout the year. This helps
CHASE to understand whether the program has achieved its proposed objectives and how to improve the
program for future stakeholders.  The priority areas for program monitoring and evaluation were
informed by the CHASE program logic model and strategic planning objectives (Figure 1). This report
details the monitoring and evaluation findings of the CHASE program in 2024 and our recommendations
for the 2025 CHASE program. 

Key Evaluation Domains (KEDs)
Students and mentors were identified as priority stakeholders for investigation in 2023 and therefore
were the focus of monitoring and evaluation efforts during the 2024 CHASE program. Student and
mentor experience of the CHASE program was assessed according to the Key Evaluation Domains (KEDs)
outlined in Table 1, informed by the CHASE program logic model.

Table 1. Key Evaluation Domains (KEDs) for 2024 CHASE Monitoring and Evaluation.
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Monitoring and evaluation methods
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The 2024 CHASE monitoring and evaluation focused on the experiences of students and mentors, as
measured by a variety of qualitative means. Figure 2 outlines the timeline and methods used to
collect data from participants, and a detailed explanation of each of these data collection methods is
described below.

Figure 2. Timeline of Monitoring and Evaluation methods during the 2024 CHASE program.

For students

During-program monitoring
Monitoring was conducted at the end of each in-school workshop using a 3-item questionnaire
that students answered by writing answers on a sticky note that was then collected by mentors,
photographed, and sent to M&E:

Did students find mentors helpful and engaging?
Was the content presented in the workshop new and relevant?
Did the students find the workshop enjoyable? (mentors were encouraged to prompt student
likes and dislikes)

Survey (not conducted)
A quantitative student survey was also designed and sent to schools to gain student feedback on
their experiences in the CHASE workshops, however schools selected not to forward this to
students due to time constraints and so this instrument could not be used for 2024 evaluation of
the CHASE program.
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For mentors

Baseline assessment
At the start of the CHASE year, we aimed to assess mentor motivations for joining CHASE
and what mentors wanted and expected from the program. Mentors were asked to write
down their responses to the following questions written on poster board and hung around
the room at an introduction to CHASE event held at the beginning of 2024 (before the
CHASE program commenced):

What were your motivations for joining CHASE as a mentor?
What are your expectations of CHASE during your time?
What supports would you like to receive? (e.g. technical training, …)
Do you have any ideas for social activities with other mentors?

During-program team leader monitoring
Mentor monitoring was conducted during the end of workshop phone calls between
mentor managers and mentor Team Leaders. Team Leaders were asked to comment on
their mentor team’s experience in the classroom that day, including whether any problems
had occurred, whether mentors were able to interact effectively with students, how they
would describe the morale of their mentor team, and how many of their mentor team
members attended that workshop.

Post-program interviews
Short interviews (of approximately 6-10 minutes in length) were conducted with mentors
who attended the end of year CHASE event, with the aim of assessing mentor experience
during the CHASE program. Mentors were asked about the accessibility of the program to
them (i.e. could they easily attend in-school workshops and/or mentor training workshops),
mentor wellbeing and participation, and whether they found value in participating in the
CHASE program.

Co-design workshop
At the end of 2024, we conducted a co-design with mentors who had just participated in
the CHASE program, aiming to improve and re-develop the mentor training program these
mentors had undertaken before beginning in-school workshops. The co-design session
included activities to assess how mentors learn best, skills development, supports desired
by mentors in the classroom, and to re-design the mentor training workshop structure in
conjunction with the mentors. For this final activity, mentors were provided with a copy of
the scaffold of the mentor training workshop they completed at the start of 2024 and were
asked to re-arrange it, improve it, and/or add extra items to it using what they know now
post-program.



Workshop Monitoring Findings

Alcohol and
other drugs

Monitoring feedback could not be collected due to time constraints in this workshop.

Nutrition and
physical activity

15/16 students responded that they found mentors helpful and engaging this session, with only one student
responding they did not. All students thought mentors had improved since the previous workshop.

The four students that provided feedback on the relevance of the content overwhelmingly suggested that the
information was relevant to them.

Students enjoyed having food, and activities that were competitive/gamified - especially Kahoot. Students
disliked slower paced activities, specifically research and writing.

Project phase 1

In this workshop, the students found the mentors were nice and helpful.

Overall, students were satisfied with the content as it was fun, new, and relevant. While students did not
specify which activities they liked or disliked, it was indicated that students enjoyed the activities as they were
fun and interactive:

“The activities are great”

“I liked it because of how interactive and how funny it was”

Project phase 2

Students found mentors to be good and helpful in this workshop.

Students were satisfied with the content because it was engaging. Students also highlighted that the
instructions given this workshop were clear, which helped in the delivery of the content:

“Instructions good and clear”

Students found the session to be productive as they got some work done (though it was unclear what exactly
was achieved).

There were mixed reviews about whether students enjoyed activities in this workshop:

“Sometimes I find the activities boring and fun”

Student Findings
Results from during-program monitoring
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The following sections present our results from student monitoring conducted during the in-school
workshops, separated by school and workshop topic, followed by discussion of these results in the
context of our KEDs for students.

EKC Students



Project phase 3
Students overwhelmingly found this workshop to be fun and interactive. They enjoyed the ‘Spaghetti
Marshmallow Tape’ team-building activity and left with positive impressions of the workshop as a whole. The
terms “fantastic”, “nice” and “good” were provided by students to describe this workshop.

Project phase 4

Students highlighted that their mentors were very helpful, nice and good communicators.

“Did an amazing job on helping us through our work and lovely people.”

“Very good communication.”

Students found this workshop to be very fun and engaging. They enjoyed the fact that each week was slightly
different and therefore more engaging. Some students highlighted that they gained public speaking skills from
this session. Others mentioned that they were productive.

“I liked the prizes we got each week and how CHASE thought about different things in fun ways”

One student did not enjoy this session (though no further information was provided).
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Workshop Monitoring Findings

Nutrition and
physical activity

Due to time constraints in this workshop no monitoring feedback was collected. 

Mental health

Students found mentors helpful and engaging.

“The mentors are helpful by explaining things I don't understand”

Overall, students found the content of this workshop relevant, though there were mixed responses about
whether the content was new to them.

“we learned new things that related to mental health”

“The content isn’t new to me but definitely relevant.”

Students said they found the workshop enjoyable but gave no comments on specific activities.

Students had lots of reflections on the negative impacts of social media content delivered in this workshop,
particularly that it can be addictive:

“Social media can influence you to do bad things”

“It gets people addictive and maybe sometime even depressed”

Emotional
intelligence

Most students found mentors helpful and friendly. Students appreciated when mentors explained things to
them simply and repeatedly. Several comments were made about mentors being difficult to understand
because they were too quiet.

...continued on next page

St Albans Students
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Emotional
intelligence
cont.

There were multiple comments from students that mentioned that this topic was boring but still somewhat
relevant. Several student responses related to the topics of mental health and healthy lifestyle from the
previous week, which may not be really relevant to evaluation of this week’s topic and should be noted when
interpreting feedback for this session.

“...we learned about this before”

“Sort of [new and relevant] but its enjoyable”

Alcohol and
other drugs

Due to time constraints in this workshop no monitoring feedback was collected. 

Diversity Due to time constraints in this workshop no monitoring feedback was collected. 

Climate change Due to time constraints in this workshop no monitoring feedback was collected. 

Summary of findings by KED

The CHASE program was effective at enhancing students’ health knowledge, decision-making, and
soft skills. Students recognised the relevance of nutrition, mental health, and emotional intelligence
content in particular, though some also noted overlap with content previously taught at school in
these workshops. Development of public speaking and project management skills was highlighted
during Project Phase workshops at EKC. Provision of clear instructions from mentors and use of a
variety of activity types supported program effectiveness. Mentors were central to the program's
success, praised for their helpfulness and communication, though quieter mentors faced challenges
in maintaining student engagement.

The program’s accessibility was generally strong, with content appropriately aligned to students’
abilities and experiences, though more could be done in future to focus on evaluating program
accessibility more explicitly. Students reported that most activities were engaging and relevant,
though feedback suggested opportunities to further increase content novelty. Specific feedback on
cultural appropriateness was limited, leaving this component of the accessibility KED underexplored.

Interactive and gamified activities were particularly well-received by students and improved student
engagement. EKC students also appreciated the weekly variety in project phase workshops, though
slower-paced tasks like writing and research were reported as being less engaging. Student
relationships with their mentors were positive, though clearer communication was needed from
some mentors. Engagement with community partners was not commented on by any students,
suggesting a gap in the 2024 program.

The program provided value to stakeholders by equipping students with practical skills applicable to
daily life and project work. Public speaking skills and reflections on health-related knowledge, such
as the impact of social media, were noted. Data was not successfully collected at every workshop
due to time restraints, especially in St Albans classes. 



Mentor Findings
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The following sections present our results from the baseline mentor assessment, Team Leader
monitoring conducted each week immediately post-workshop, end of program interviews with
mentors, and the end of program mentor co-design workshop. Results are presented by themes
identified in our data, except for those related to the during-program monitoring which are
presented by school and workshop topic (as for students). Results are then discussed in the context
of our KEDs for mentors.

Results from baseline assessment

Motivations for joining CHASE

The major reasons mentors were motivated to join CHASE related to personal and professional
development, and community service opportunities:

Personal or professional development: 
Networking with peers and/or people with diverse backgrounds 
Interpersonal skills 
Leadership 

Community service 
Empowering youth 
Helping disadvantaged students 

Mentors were also motivated by altruism and having the opportunity to do good. 

Expectations of CHASE for this year

The main expectations mentors had related to what they hoped to gain from participating in the program
(very related to their motivations for joining CHASE, see above), what they aimed to achieve in terms of
program impact, and actions they expected from the CHASE team:

Personal or professional development:
Communication and facilitation skills
Experience working with young people

Create impact in students’ lives
Increase knowledge of health issues
Improve mental health

Expectations of CHASE
Supporting and respecting mentors
Listen to mentors’ ideas
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Supports mentors wanted to receive from CHASE

Mentors indicated they wanted a number of supports from CHASE, loosely in the forms of:

Emotional support – Through feedback, advice, and check-ins, particularly with the CHASE committee
Reimbursement – For the costs associated with attending CHASE workshops and events, e.g. travel,
parking, food and drink.
Practical advice and feedback – Particularly relating to their teaching abilities and areas for
improvement.
Professional development – Several mentors suggested this, although it is unclear what specific
aspects they wanted. One mentor stated they wanted to develop leadership skills.

Social desires and activity ideas provided by mentors

Mentors sought collaborative social events, including:

Sporting or physical activity events (dodgeball, laser tag, bouldering, bowling)
Team building activities (trivia, camping, improv class, brainstorming sessions)
Events that enabled more direct social interaction (lunches, picnics, BBQ)

Workshop Monitoring Findings

Alcohol and
other drugs

Main concerns in terms of alcohol and other drugs were the difficulties in engaging with students as it was the
first session. Overall, students were moderately engaged with some less than others

“It was fine, little bit challenging initially but later progressed well”

Main feedback from teachers was that whole group discussion may be more effective than small group
discussions. No absences in the first session.

Nutrition and
physical activity

Mentors were able to implement feedback from the teacher in the previous session and overall it went great. 

The main challenge was motivating students to engage with the research activity. However mentors turned it
around by asking the students what they know and creating a list based on what they know first. 

Mentors worked together well and they were happy that they were enjoying and engaging with the students
more. Teacher helped with the more disruptive students and classroom management. One mentor was
absent.

Mentors also suggested that the workshop may need breaks in between for students if it is running quite long.

Project phase 1

Overall the session was good with moderate engagement with students, with more confidence from mentors
in terms of engaging with students. Students were communicating with community partners and staying on
tasks. 

...continued on next page

EKC Mentor Group

Results from during-program Team Leader monitoring
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Project phase 1
cont.

One group was hard to manage and may need extra support when managing them
Mentors were not aware which community partners they will be using and when the final presentation will be
and the structure of the presentation

4 mentors were absent but the remaining mentors were able to cope with the workshop.

Project phase 2

Some groups were engaging more than others. One group in particular was quite disruptive and resistant to
engaging with tasks. Mentors tried different approaches but ultimately they were asked to leave by the
teacher. Mentors had questions regarding where the slide decks for powerpoint karaoke were and whether
students could adjust  the Project Ideas that were given to them along with the Community Partners? E.g.
Some students want to create a booklet or a commercial instead of a presentation.

“Students seem to love the tote bags and the mentor provided students with downtime. Students have
shown to have a good plan for their projects and some started working on the projects too.”

Although 4 mentors were absent, each of them were able to manage a group each.
Mentors were able to work together with some confusion and catching up at the start for those who were
absent previously

As there were only 2 students in one group willing to do the work and showing interest/engagement, the
teacher suggested breaking up the other groups and having others come in to help those students with their
project. 

Project phase 3

One student group was absent but overall students are excited and engaging well with their projects and
community partners, Spaghetti marshmallow was a very fun activity

“Nothing was challenging in this workshop. Spaghetti marshmallow was a really fun activity, they all
enjoyed it.”

2 mentors were absent, so overall there was a lot of support.

Project phase 4

Last workshop went well with good engagement from students. Small issues with contacting one community
partner Oz Harvest, however that was resolved after the mentors contacted the head office via phone.

“Students were confident in their project idea and their chosen community partner, they were on track with
their presentation.”

2 mentors were absent, and although it was assessment period for some mentors. They able to help and
support the students

“The teacher enjoyed the practice run of the presentations, in preparation for their presentations. She was
overall thankful for CHASE mentors support over the 6 weeks”
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St Albans Mentor Group 1

Workshop Monitoring Findings

Nutrition and
physical activity

The team leader reported that this workshop generally went well. The work was done in smaller groups which
worked well for the mentors, however, this meant the groups were not necessarily working on the same
activities at the same time.

“More group work than whole class”

“Student engagement was pretty high, mentors were able to go at their own speed.”

The students were very engaged in this workshop and contributed their own ideas to the discussions. A few
were not engaged; the team leader mentioned a reward system could be used to help them engage more.

The team leader reported there were two mentors absent from this workshop.

Mental health

Team leader feedback indicated this workshop was easier for the students, which appeared to be a good thing
as students were engaged. 

However, there was significant feedback about mentors having to deal with unexpected challenges within the
classroom this session. In this instance, mentors had to handle inappropriate jokes made by students, navigate
discussions about a violent event that had occurred in the St Albans suburb that week, and adjust the
workshop plan as students were late due to a school event. 

The team leader reported the mentors were still able to complete a lot of the workshop content, and that the
mentors worked well together and supported each other. The team leader also conducted a check in with one
mentor who was particularly affected by the students’ comments to confirm they were okay after the
workshop.

The team leader reported there were two mentors absent from this workshop.

Emotional
intelligence

Team leader feedback this week indicated the students’ ability to engage in the workshop activities was
negatively affected when the content was already familiar to them and because there were fewer mentors
present in this workshop. The team leader reported there were three mentor absences this workshop.

Mentors also had to respond to and deal with some difficult social aspects of students’ lives in this workshop,
including crushes and tension between students, which was exacerbated by low mentor attendance. 

“[A mentor] had to have a bigger group due to less mentors and the students were uncomfortable with
sitting next to each other”

The team leader also described that mentors may have personal obligations that inhibit their ability to be
present for the whole workshop. This can negatively impact the delivery of the workshop when each mentor
works independently with a group of students. Dividing the students into small groups which work
independently may not be the most effective approach in workshops such as this. The team leader suggested
that conducting the workshop at the whole class level may be better, and may improve the mentors’ ability to
run the workshop and increase morale.

Alcohol and
other drugs

The team leader indicated that mentor absences were not as impactful this week (two absences), and the
group was able to effectively manage the workshop teaching at the whole class level.

Students were engaged and interacted with the activities, suggesting that the change to how the sessions
were run was positive. However, the team leader reported that students preferred the small-group
arrangement from previous weeks, as they could interact with the mentors better.

The team leader also reported mentors were engaged and in better spirits compared to previous weeks. 
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Diversity

The team leader reported that the mentor group was surprised with how well the session went with students
being engaged, however, some students had preconceived ideas about the topic which may have affected how
much they learned.

“It was slightly difficult getting the content across to some of the students [due to] preconceived notions
about the subject matter”

The team leader also reported that, before starting this workshop, the mentors were unsure about how this
session would go due to the content. Some mentors, including the Team Leader, were not overly familiar with
or used to discussing the topics included in this workshop due to cultural differences. While the mentors
handled the session professionally, the teacher gave them some feedback noting there was a disparity
between the two St Albans CHASE classes in terms of mentor strengths.

The team leader reported there were two mentor absences this workshop.

Climate change

The team leader reported a mix of engagement with some students initially being closed off but opening up
later, and some students being rowdy. 

The team leader also noted the mentors were engaged, though again, the mentor group was impacted by
consistent mentor absences (two absences recorded). There was also mention that one mentor had left and
another had moved groups.

“a lot of the mentors has a lot of responsibilities outside of CHASE and that led to multiple last minute
absences”

St Albans Mentor Group 2

Workshop Monitoring Findings

Nutrition and
physical activity

Very few comments were made about classroom facilitation by the team leader, as the workshop seemed to
have gone relatively well.

Mentors may need to focus on their communication skills (particularly speaking louder, which was an issue
raised twice by the team leader and also raised by the teacher).

Student engagement was reportedly higher during this workshop compared to usual school classes.

“teacher said [students were the] most engaged they have ever seen them”

Mentor morale and wellbeing was “good” during this workshop. There were no mentor absences.

The team leader noted the mentors worked well together and found presenting in pairs helpful.

One mentor left this group and moved to EKC after this sessions. This may have impacted subsequent mentor
attendance numbers

Mental health

The team leader reported this workshop went well, though noted that students were late due to a school
event (multicultural day). 

...continued on next page
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Mental health
cont.

Student engagement was lacking compared to last workshop and the team leader noted this was likely due to
the school event that day, which made it difficult to keep students focussed. The team leader suggested using
more hands-on activities to improve student engagement.

“hard to keep students engaged as they had event prior but worked hard to keep on track”

Mentors were very engaged, seemed to be doing well, and had prepared for the workshop. There were no
mentor absences in this workshop.

The team leader suggested more regular committee check-ins with mentors may be needed.

Emotional
intelligence

The team leader and two other mentors were reported absent this week, and so the monitoring phone call
was conducted with a mentor from this team.

Mentor feedback indicated facilitation was more difficult this workshop due to (1) needing to redistribute
activities due to mentor absences and (2) tech unavailability.

Students were reportedly disengaged during the consent topic, possibly due to feeling a bit uncomfortable or
shy. However, the mentor noted students were engaged at other times.

Mentors were more stressed this workshop due to team member absences, though were still optimistic and
engaged. Teacher feedback on this workshop was positive.

Alcohol and
other drugs

The team leader reported facilitation of this workshop went well; both mentors and students had become
familiar with and had developed a workflow or style. This allowed the workshop to run more smoothly. 

The team leader commented student engagement improved compared to the previous workshops, with the
use of more hands-on activities likely helping with this. Mentors were also doing well and were very engaged
during the workshop and in preparation for the workshop.

The team leader reported that there were two mentors absent from this workshop.

Diversity

There was very limited feedback from this workshop, and no new insights or recommendations could be
gathered.

“very similar to other weeks”

“students were engaged”

“team doing well”

Climate change

The team leader reported facilitation improved because of the strong rapport mentors had developed with
students. Students were very engaged, particularly as the mentor team implemented more hands-on
activities.

The team leader was very pleased with the mentor group, saying they had significantly improved over the
course of the program and were very engaged.

“mentors improved so much over the weeks and were all really engaged”

“team has done super well”
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Results from post-program interviews

Accessibility of CHASE program and training workshops

Mentors’ perspectives of the prioritisation of mentors’ wellbeing and volunteering experience by CHASE

Six mentors participated in brief interviews about their experiences. Below is a discussion of  key
themes that came from these discussions that are relevant to the evaluation domains.

There was limited feedback regarding the flexibility and accessibility of attending program
workshops and training. However, it was noted by two participants that workshops were
accessible as they either lived near the school or were able to carpool with other mentors. One
mentor described travel as “painful”  and “a big issue” as it took them about one and a half hours
to attend a CHASE event. One participant highlighted that other mentors stopped attending
planning meetings that were held online, indicating that additional consideration is needed to
understand what prevents mentors from attending meetings.

“It was pretty easy because
we carpool”

“I know, for me, it was good
because I was living near”

“Distance, I would say. The travel
commute time was around one
and a half hour for me, so that
was a painful thing. So if it is
anywhere further than that I

might have think twice before. So,
commute was a big issue”

“But yeah, quite a few people
couldn't make it to the pre-meeting

session in June. And after a while
even the whole team didn't do the

Zoom meetings”

Comments from mentors suggested that they valued the support that was provided through
CHASE. However, two mentors highlighted how communication and support from the CHASE
committee could be improved. 

“Sometimes there were weeks where we need to or we want to know
something, the whole team, and then it takes a bit of communication to
get to the information we want. It’s like, it’s several steps in the end.”

“I remember the first training session, you mentioned like there will be
peer mentors, something like that. But I didn’t receive any emails. Uh, to be
honest, I actually wasn’t on the email until after the last workshop because
I think, yeah, I was quite late to join the program [...] No one reached out to

me. And I didn’t even know, like the picnic events and stuff because I
wasn’t on the email list.”
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One mentor highlighted the importance of involving mentors with the broader CHASE team and
interacting with them on a personal level to enhance mentor engagement. 

“I think the Mentor Manager or the Team Leader maybe need to, you know, ask
them one by one, or meet them one by one, meet their members one by one, so

they know the activities or their characters well. I think it will increase their
engagement. People need to be more understood sometimes. Their feelings and

their needs and desires.”

Mentors suggested that there was value in connecting with other mentors for social reasons, and to
learn from others. They identified informal opportunities such as group chats, as well as formal
opportunities such as the mentor picnic and end of year events.

“We have like a group chat where we were all
active and then very fun. Like we still talk

some with some of the mentor. I still talk to
them until now.”

“I feel like for me personally, it'd be like a
mentor who has already been in the program
and knows that on the first week - so that it's

not very daunting for everyone.”

“And to connect also with different mentors. Like right now what we
are doing, we are doing only once. But there were two groups. So, I

was doing in only one group. I didn't know what is happening with the
other group itself. So, a mix of both groups and their teaching, what

they’re doing. So, we can share the experience.”

Value of CHASE program to mentors

Mentors described how engaging with CHASE enabled them to develop skills relating to community
engagement, confidence, public speaking, communication, and networking. This indicates that
CHASE met the expectations mentors had prior to beginning the program. 

“I got to know a lot of
people. I learned about

engaging the community.”

“I also overcame a little bit of fear
of unknown. Like if I go to a similar
situation now, I'm not that scared.

I know what to expect and I can
talk about it like that.” “Definitely more confidence in

presenting myself in front of 30
people, students. Public speaking. And
although not too confident yet, but at

least got some experience.”

“I learned a lot during the workshop. Before joining
CHASE, I wasn't really good at public speaking. I was

speaking in front of the students, many people. I learned
when I joined CHASE, I learned that I need to be brave.

Speaking in front of a classroom, so many students.”

“It's great like gaining the
professional experience and

building networks.”
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A few mentors stated they wanted more opportunities to develop professional networks. This
suggests that CHASE did not meet this aspect of mentors’ expectations of the program.

Some mentors explained how their involvement in CHASE was impactful or worthwhile for their
future career plans. 

“I'm from public health, so if
I could network with among

those people. Ah, so
amongst more
professionals.”

“Maybe it might be good for some of
us who is graduates or graduating

soon. Maybe a career or something.
So like a networking event I would
feel - Like meeting the rest of the
team members from the CHASE

group would be good.”
“It will be more, you know,
useful if maybe we can also
connect with the teachers
or the school principal or

something.”

“It's good to have some experience with the
youth because I'm deciding whether to do

educational psychology or not.”

“[I want to pursue] a career in health promotion so this is
something that aligns with that. And I feel like my resume has

more weightage and even my LinkedIn profile has more
weightage now because I have been in CHASE programme.”

“But definitely I love mentoring. And that's like
health education or like being a health educator
is also something that aligns with my goals and I

am, I'm willing to pursue in my future.”



Soft skills mentors had hoped to gain
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Mentor Co-design

The skills mentors felt they
already possessed largely
reflected an ability to self-
manage (Figure 3A). Skills they
identified included organisation,
time management, adaptability,
emotional intelligence, and
empathy. This suggests a
general confidence in their
individual efficiency and ability
to manage their own tasks and
emotions.

By comparison, mentors hoped
to develop skills relevant to
working with and managing
people (Figure 3B). Focusing on
interpersonal interactions and
relationships with others,
mentors wanted to develop
skills relating to people
management, communication,
teamwork, rapport building,
and networking.

A

B

Figure 3. Word clouds showing mentors’ (N = 7) self-reported (A)
strongest soft skills that they already had when they joined CHASE
and (B) soft skills they wanted to develop during the CHASE
program.

Mentors were asked to identify the soft skills that felt they had already when applying for
CHASE, and the skills they had hoped to gain.

How mentors best learn about and define soft skills

Mentors were very keen to share issues that arose during the CHASE program and the
importance of teamwork, leadership and rapport building as soft skills, as well as definitions of
what these skills mean to them in the context of the CHASE program. However, little was
understood about how mentors came to develop these skills over the course of the program;
the process of soft skills development in our mentor cohort is still unclear. Below we summarise
mentor feedback on the teamwork, leadership and rapport building soft skills the mentors
discussed during the co-design workshop:
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Teamwork
Mentors highlighted that consistency was needed when it came to facilitating the workshop.
They highlighted the importance of everyone attending all workshops. They stressed that when
other mentors did not attend, they had to make up for them, therefore making their tasks more
difficult. 

Leadership
Mentors described leadership as empowering individuals rather than simply managing them.
This approach emphasizes supporting others and demonstrating empathy. They viewed their
role as leaders as being guided by a broader vision and equipping students with the tools they
need. Central to their understanding of leadership was a strong focus on communicating the
purpose behind their actions, ensuring that the "why" was clear. 

Building rapport
Mentors stressed the importance of being committed, present, and actively listening to
students. Mentors also highlighted that trust and collaboration were crucial for teamwork and
rapport building. 

How mentors problem-solve issues that arise in the classroom and supports needed to do this

Mentors were asked to construct mindmaps of the process they would use to address problems
encountered in the classroom. Problems discussed by mentors were:

Sometimes it was hard for students to understand the themes even after watching videos
and discussing the content
Presenting a sensitive topic and having students laugh or not show respect to the topic
Students not listening
Lack of mentors and mentor absences
Low motivation and lack of interest from students
Lower resource classrooms (e.g. no laptops)

A MECE analysis of the mindmaps and discussion among the mentors revealed four key themes
related to the problem-solving process: 

Tailored activities or adaptable approaches to CHASE workshops
Across mindmaps, there was a recurring emphasis on the need to personalise CHASE
materials— especially adapting CHASE activities, workshops or teaching methods—to suit
the specific needs or strengths of students. One mentor group brainstormed approaches
they used to tailor content explanations to their student group, including re-explaining
content in layman language and preferring to deliver content one-on-one with students
when time allowed to aid understanding. Another group suggested matching activities to
student strengths as an approach to get students to listen during class time. This group 

1. 
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gave a specific example of giving a spoken/presentation style activity to students who do
not like to sit and write, or a written activity to students who dislike public speaking. One
mentor group also suggested adaptation of CHASE activities was a good way to deal with
mentor absences during workshops.

Preparation
Preparation and prior knowledge of mentors were seen as critical limitations to an
effective program across mindmaps. 

When discussing the challenges associated with engaging students, one mentor group
suggested that this may be due to mentors’ limited knowledge of the topics they teach and
the questions students ask. Mentors indicated they dealt with this issue when it arose by
having another mentor step in to re-explain content or address questions they did not
know the answers to. However, the mentors also indicated they wanted more support
from CHASE to address this issue. Zoom planning sessions with a previous mentor or
committee member were suggested as an appropriate support.

One mentor group indicated that to better deliver content on sensitive topics to students
they needed more sensitivity training. They suggested this could include provision of
resources (such as a guide or additional meetings) before classes involving sensitive topics
so that mentors could be better equipped to address this content with students. One
mentor also indicated preparing students with disclaimers at the start of workshops could
be an effective way to begin teaching workshops on sensitive topics. We should note that
disclaimers were provided in mentor workbooks.

The idea of setting expectations also arose in mindmaps in relation to the issue of
preparation. A mentor group briefly suggested setting an agenda with the classroom
teacher before workshops to ensure classes had all resources needed (we took this to
mean ensuring an expectation was set with classroom teachers to ensure their class and
classroom were prepared before workshops began). There was also discussion that better
setting of expectations between CHASE committee and mentors, and between mentors
and students, was needed to aid mentor preparation for the classroom.

Support from others and collaboration
There was a recurring emphasis on mentors using or wanting to use the help of others to
aid problem-solving, whether this be through the assistance of other mentors,
professionals (possibly community partners or other content experts), CHASE committee,
or previous mentors. Mentors specifically highlighted they wanted support from other
mentors, prior mentors and CHASE committee during the transition to Project Phase,
which seemed to be an especially tricky time to navigate CHASE workshops.

2. 

3. 
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Two mentor groups noted it being helpful when other mentors could “jump in” and assist
in tricky situations, such as when mentors were having difficulty explaining content to
students or when students asked questions mentors were not sure how to answer. One of
these mentor groups also indicated professional video explanations of content could be
useful to aid student understanding of more complex topics. Having team meetings,
allowing time to debrief and share experiences in the classroom, and conducting mock
situations to practise delivering content within mentor groups were also suggested by one
mentor group as helpful ways to address presenting sensitive topics to students.

Engagement strategies
The need for strategies focussed on student engagement was a consistent theme across
mindmaps. Mentor groups indicated they relied on having strong relationships with
students (rapport-building) for students to be engaged. Mentors suggested other
strategies such as calling on students by name, using game-based or varied activity types
within workshops, and finding common ground or shared interests with students to be
helpful engagement strategies.

4. 

Analysis also revealed the following four categories relating to supports that mentors thought
could aid problem-solving in the future:

Content and delivery
Include extended content in the mentor guide to increase mentor knowledge, and
simple summaries to provide examples of how the content could be explained to
students.
Adjustment of 2025 content to better align with students’ interests.
Adjustment of 2025 content to better align with mentor cohort’s strengths to aid
delivery.
Content delivery options for workshop activities suited to different levels of student
prior-knowledge and engagement.

Training
Incorporation of sensitivity training into MTWs focussed on how to address and teach
sensitive topics to students.
Incorporate training into MTWs to assist with the transition between different parts
of the program (e.g. the transition from Education to Project Phase), and provide
clearer expectations of what Project Phase is and what it includes.
Training on how to handle classes when there is low mentor attendance, both in
terms of how to navigate student behaviour and how to adapt activities to suit
mentor numbers. 

1. 

2. 



Greater focus on interactive teaching methods or rapport-building strategies than
authoritative classroom teaching in classes with low mentor attendance.
A better focus on emotional management and engagement of students during
mentor training.
Training on strategies to deal with disruptive students in effective and kind ways.

Classroom resources
Provision of extra personnel support in the classroom (e.g. have a committee
member, an extra mentor, or someone more senior attend workshops to help guide
mentors, especially at the very beginning of the program and beginning of Project
Phase).
Creation of back up plans for low-resource classrooms (e.g. when technology is
unavailable).

Mentor autonomy and collaboration
Better emphasis on mentor autonomy over their classroom teaching. Analysis
revealed that mentors had not understood that the committee expected them to
take creative direction in the classroom. It is strongly recommended they design and
communicate plans together before class.
Incorporation of mock-teaching workshops and feedback sessions for mentors with
CHASE committee into MTWs (especially before Project Phase).
Setting up Zoom planning sessions with experienced mentors for guidance and
feedback.

Activity types mentors like best for their own learning

Activity Dislike Indifference Like Non-responders

Roleplay 1 4 0 2

Pair discussion 1 1 4 1

Mind mapping 0 0 6 1

Video / diagrams 0 0 6 1

Public speaking 0 1 5 1

Risk management planning 1 0 5 1

Planning time 0 1 3 3
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3. 

4. 

The most liked activities were mind mapping and videos/diagrams, followed by public speaking
and risk management planning (Table 3). Mentors did not particularly dislike any of the activities,
however, roleplay was viewed with much indifference.

Table 3. Vote counts of activity types mentors like, dislike or are indifferent towards in
regards to their own learning/training (N = 7).



Mentors’ desired frequency of training sessions

Frequency Dislike Indifference Like Non-responders

1 full day 1 1 2 3

2 half days 0 0 6 1

Fortnightly meetings 2 0 2 3

Weekly meetings 0 4 1 2
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The majority of mentors preferred 2 half-day meetings and were indifferent towards weekly
meetings (Table 4). 

Table 4. Vote counts of training frequency options mentors like, dislike or are indifferent
towards in regards to their own learning/training (N = 7).

Co-designed mentor training workshop (MTW) scaffold

We sought to understand what Mentor Training Workshop structure mentors preferred. In
partners or groups of three, past mentors (N = 7 across three groups) provided feedback on their
preferred training workshop structure. The most prominent feature that arose in mentor
feedback was a huge desire to focus on developing classroom skills (such as classroom
management, teaching strategies, and tailoring activities to students) during mentor training.
Mentors indicated that overviews of Project and Education Phase should be shortened, though
preferably there would still be some emphasis on Project Phase content (including clarifying what
Project Phase actually is). Mentor’s also wanted more constructive and immediate feedback on
their classroom performance. Furthermore, more interactive and integrated learning could be
included in mentor training; videos, pre-recorded content and roleplays could be good tools to
help facilitate learning. Mentors also noted they wanted to form deeper and meaningful
connections with the CHASE committee. In the process of co-designing mentor training
workshops, two of the three mentor groups indicated they preferred one day of mentor training
rather than a 2 day program, which contradicts previous feedback (Table 4 above). The M&E
team has created the following general MTW structure using the material co-designed with
mentors (Table 5):



Activities in preferred order Description of desired content to be included

Introduction to CHASE (10 mins) Acknowledgement of Country
CEO/Deputy CEO speech and welcome
CHASE mission, values and aim
CHASE organisation chart at a glance

Mentoring reflection (10 mins) The reflection focuses on why you became a mentor and what you hope to gain, discuss
in pairs and have mentors share them in pairs too.

Content overview (20 mins) Discuss different phases of the program as an overview, with clearer definition of
Project Phase (i.e. than was provided this year)
Introduce topics and structure of activities covered in Education and Project phases
Introduce community partners for schools if involved

Cultural safety (10 mins) Discussing the diversity of student demographics and cultural backgrounds and how
they impact students and their learning
Learning how to build cultural competency and awareness when approaching students
from diverse communities with different challenges
Build skills to address cultural barriers in school workshops

Classroom management (20
mins)

Strategies to effectively manage the classroom, including preventative strategies
Pointers for regaining the attention of students

Workshopping teaching
strategies (30 mins)

Have mentors model how the classroom management strategies just previously taught
could be used in the classroom in small groups/pairs

Tailoring activities to students -
“differentiation” (20 mins)

Outline different activity types in the booklets
Explain that mentors can modify activities and suggest how they can do this

Building and understanding
effective communication (25
mins)

Explain and workshop effective communication techniques for a classroom setting

Break time / Icebreaker activity (10 min)

Mentor Managers Intro & Admin
(15 mins)

Introduction to mentor managers, including a description of their roles and
responsibilities, and contact details
Schools within the program and their locations
Understanding the administration process of being part of CHASE program

Past mentor panel (10 mins) Introduce past mentors and their current occupation/study
Past mentors discuss their past experience with CHASE and how it impacted them
Allow time for new mentors to ask questions/network

Note: A past mentor panel could also be incorporated into CHASE 2025 as a separate
networking event rather than part of the MTW. 

Wrap up/buffer time (5 mins)Thank everyone for coming

M&E Gallery Walkthrough
activity (10 mins)

Collect information for M&E evaluation, including: What were mentors’ motivations for
joining CHASE? What are mentors’ expectations of CHASE for this year? What supports
would mentors’ like to receive from CHASE? Do mentors’ have any preferred ideas for
social activities with other mentors?
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Table 5. General scaffold of MTW developed during mentor co-design workshop.
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Summary of findings by KED

Mentors were able to deliver a moderately effective program. They demonstrated the ability to
effectively support students during the program, particularly through engaging smaller student
groups. However, mentor absences and inconsistent preparation impacted the quality of workshops.
Challenges included addressing sensitive topics and adapting content to student needs. Mentors
expressed a desire for better sensitivity training and preparation resources, particularly for complex
or disruptive scenarios.

The accessibility of in-school workshops and group meetings for mentors was mixed. While some
mentors found travel manageable through carpooling or proximity, others faced significant
commute barriers. Attendance at online planning meetings declined over time, indicating potential
issues with scheduling or engagement. Mentors valued the support provided by CHASE but
highlighted areas for significant improvement in communication and mentor inclusion, such as
timely updates and fostering connections between mentors and CHASE committee members.

Mentors were engaged with the program, with there being much positive feedback on developing
teamwork and leadership skills. Mentors appreciated opportunities for collaboration and expressed
the importance of informal social interactions, such as group chats and events to maintain morale,
and noted needing better access to these. Student engagement with mentors varied, with hands-on
activities and strong rapport enhancing participation. Mentors noted the need for more strategies to
engage students, particularly in workshops where there was low mentor turnout.

Mentors identified personal and professional development as key outcomes of value from
participating in the CHASE program, reporting improvements in confidence, public speaking, and
community engagement skills. However, mentors also felt CHASE could offer more networking
opportunities with professionals and stakeholders. Many valued their experiences as aligning with
future career goals, particularly in education and health promotion.



Problem identified in 2024 M&E Comments and recommendations

Mentors felt underprepared to teach
content as the MTW was well in
advance of in-school workshops.

Having videos or recorded content available to mentors
could be a good way for mentors to review or prepare
themselves ahead of a school workshop if they need a
refresher of the content.

The focus of MTWs was not necessarily
in-line with the training mentors
needed.

Mentors desired more training on soft skills and classroom
management than about learning about content during
the MTWs. Students also noted mentors were
occasionally difficult to understand due to speaking too
quietly, and efforts to improve mentor confidence in the
classroom are warranted.

We need greater focus on active teaching training for
mentors so they can develop a comfortable workflow to
bring into the classroom on day one.

Recommendations for the 2025 program
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Here we summarise the key problems identified through the 2024 M&E efforts, and provide
recommendations for how these could be addressed in next year’s program. Recommendations are
provided separately for issues found in mentor training, in-school workshops, communications and M&E
methods.

Recommendations for mentor training



Problem identified
in 2024 M&E

Comments and recommendations

Student
engagement often
waned during
workshops

Workshops were long (1 hour and 40 minutes). Addition of breaks into the lesson
plans could be beneficial for student engagement.

Students also gave lots of positive feedback about activities that involved games or
competitions, and these should be incorporated into content more.

Inconsistent
attendance of
mentors

Mentors continuously commented that mentor absences were disruptive to
teaching CHASE workshops.

We need to have an open line of communication with mentors so that they can
notify us if they are not going to be at workshops.

Time management could also be included in mentor training with tips about how
to manage time and priorities effectively. E.g. We could include a planner activity
where mentors map out key dates for exam periods, busy work periods, etc. so
they can plan ahead.

It may also be worth seeing if we can have access to the school calendar next
program so that we can anticipate if any workshops need to be shortened or
rearranged to account for periods of expected low mentor availability.

Limited resources
in classrooms

Communicate with classroom teachers about the workshop content and activities
in advance to ensure the required resources are available. Workshop activities
could include a ‘low tech’ back-up option for mentors to fall back on if required. 

Coping with
inappropriate
comments from
students

We should consider adjusting mentor training to incorporate active teaching
practice, with a focus on how to respond to difficult behaviour as well as how to
prepare for workshops that we expect to be more difficult to teach (i.e. those that
contain sensitive topics). 

We could also consider developing an internal policy for providing appropriate
support for mentors when faced with more extreme incidents of inappropriate or
challenging student behaviour. This policy could clarify who mentors should report
the incident to, and how committee should follow-up and debrief with the mentor.

Different student
groups need
different modes of
content delivery

Mentors should be encouraged to adjust the CHASE content to their classes needs
(e.g. there were several comments from St Albans mentor monitoring noting
switching from small group activities to whole class level was beneficial).

Mentor training may need to include some examples of ways workshops can be
adapted and ways in which we recommend changes be made in real time.
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Recommendations for in-school workshops



Mentors
received little
real-time
feedback
about their
performance

In co-design mentors noted wanting to receive feedback about how they
went in the classroom. We recommend having having past-mentors or
committee involved in workshops, or available immediately post-
workshop to debrief with mentors.

This finding also reiterates that mentors should be provided with more
opportunity to practice teaching and classroom navigation during
training where they can receive feedback from the CHASE committee
before entering schools. 

The role of
team leader
was unclear
from mentor
feedback

We should reincorporate a short session of team leader training into
MTWs to reiterate the role of the team leader as the person who should:

Lead communication between mentors, including helping to set up
modes of communication for the mentor group (e.g. set up a
Facebook group or WhatsApp so mentors can communicate with
each other)
Direct the mentor group during workshops, including making
decisions about changes to workshop delivery in real-time
Lead a short debrief with mentors after workshops

Students
unaware of
community
partners and
their role in
the program

Engagement between students and community partners was non-
existent during the 2024 program. Clearer roles should be defined for
community partners in terms of interacting with students, and CHASE
may need to implement different channels of communication between
schools and community partners to ensure effective communication
between the two. We also feel it may be helpful to have more
involvement from community partners, perhaps during in-school
workshops or through some face-to-face time with the mentors who are
able to assist students more directly.
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Problem identified in 2024
M&E

Comments and recommendations

There was insufficient
communication between
CHASE committee and
mentors

The CHASE committee needs to establish a stronger,
consistent and reliable support platform to better connect
with mentors.

The CHASE committee should ensure:
Timely responses to mentor enquiries
That the mentor email list is updated as new mentors join
the program
Mentors who have not responded to workshop or event
invitations are followed-up with
Consistent availability of a line of communication with
committee

Mentors desire supports
from people who have
been involved in workshops
before (e.g. previous
mentors and committee)

We should provide opportunities for incoming mentors to
engage with and learn from previous mentors. This could
include inviting previous mentors and committee to the MTWs
so they are accessible, and allowing time for networking with
previous mentors at MTWs rather than simply hosting a panel
discussion session.

There were not enough
opportunities to develop
professional networks

Mentors noted a desire to develop networks and gain work
experience as key reasons for joining CHASE, however several
noted being unable to achieve these during interviews. We
should explore the possibility of hosting networking events
between CHASE mentors, committee members, board
members and community partners. This could take place at
induction night.
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Recommendations for the CHASE committee and communications



Problem identified
in 2024 M&E

Comments and recommendations

Captured
experiences of
very few key
stakeholders

In future, M&E plans to collaborate with other portfolios to ensure the
perspectives of all key stakeholders can be captured (students,
mentors, teachers, and community partners).

CHASE has been considering setting up a managers’ network so CHASE
teams can better collaborate and combine data collection efforts.

Data collection
methods were not
sufficiently suited
to collecting
information about
‘accessibility’ KED

Different techniques to measure program accessibility may be needed
in future, as little information was able to be gathered specifically
about this KED, other than in relation to content novelty. Specific
evaluation of this domain should be conducted in future.

Data collection
could often not be
implemented in
schools

This year M&E faced issues with being able to implement all data
collection efforts: monitoring activities were often not run due to time
constraints during workshops, and surveys were not passed on to
students due to issues with their electronic format and timing of
administration (post-program).

Next year, we should consider having and M&E team member (or other
skilled/trained committee member) assist with data collection in-
person (pending approval from schools). Otherwise, we should
consider providing training to mentors about the aims and importance
of M&E, as well as some skills on how to incorporate M&E into the
workshop schedule. 

A dedicated 5-10 minute section should be scheduled into workshops
to allow for collection of feedback from students.

M&E also plans to consider alternative instruments for data collection
that can be more easily and repetitively administered in schools, such
as a half-page general feedback sheet that can be filled in and collected
at the end of workshops.

Documentation of
student
monitoring
feedback

Students were asked to write their responses to monitoring questions
on sticky notes that were then collected and photographed by mentors
to be sent to M&E. However, photos were often unclear or difficult to
read due to the number of sticky notes in an image. We should
incorporate an M&E overview and some documentation techniques
into the MTWs.
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Recommendations for Monitoring and Evaluation



CHASE is volunteer led from our Board through to our Committee and Mentors. By becoming a supporter, you can
help CHASE enrich the lives of young people.

To donate, visit https://www.givenow.com.au/chaseprogram or go to our website, www.chaseprogram.org.au
and click the “Donate Now” button. Your donation will not only help CHASE educate, engage and empower young
people but it will allow CHASE to foster new and existing partnerships with local community organisations. 
To find out how you or your organisation can partner with CHASE, we would love to hear from you! 

www.chaseprogram.org.au
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@CHASE.program
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