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CHASE acknowledges the Australian Aboriginal and Torres Strait Islander peoples of this nation. We
acknowledge the traditional custodians of the lands on which our organisation works and our program is
taught, the Wurundjeri people of the Kulin Nation. We pay our respects to Elders past, present, and
emerging.

CHASE is dedicated to honouring Australian Aboriginal and Torres Strait Islander peoples’ cultural, spiritual,
and educational practices, including their connection to land, seas, and waters. We acknowledge that the
peoples of this land hold knowledge about health and medical practice which has been practised for
thousands of years, and is distinct from Western biomedicine.

CHASE recognises and supports the significance and importance of the Uluru Statement of the Heart. We
acknowledge the call for constitutional reform and the recognition of First Nations peoples' sovereignty,
culture, and self-determination. We stand in solidarity with the aspiration of Voice, Treaty and Truth.

ol

CHASE is committed to fostering a culture of respect, equity and inclusion. We strive to create a community
where diversity and unconditional respect are valued, and volunteers and program participants are
empowered to be their full, authentic selves. We are proud to stand in solidarity with LGBTQIA+
communities, Indigenous Australians, disabled people and people of colour, and continuously endeavour
to make our work accessible, engaging and safe for all people of marginalised identities.
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Established in 2013, the Community Health Advancement and Student Engagement (CHASE)
program was developed in response to the health inequities and burden of preventable disease
experienced by communities in the Northern-Western suburbs of Melbourne. The program aims to
educate VCE VM (Victorian Certificate of Education - Vocational Major; formerly known as VCAL)
students across these municipalities about preventative health and give them the tools to take
control of the health of both themselves and their community.

The CHASE program is delivered by volunteer mentors over the course of the school year and
consists of two phases: Education Phase and Project Phase. Education Phase consists of six core
workshops that form a diverse health curriculum centred on the social determinants of health. Some
workshops were merged in certain schools due to time constraints. The workshop topics were:

« Introduction to CHASE « Respect and Relationships (RR)
« Life Skills (including financial literacy) « Alcohol and Other Drugs (AOD)

« Climate Change « Mental Health

In the second half of the year, CHASE mentors continue to partner with students to develop a
community project in small groups (“Project Phase”). These workshops empower students to use the
knowledge and skills gained in Education Phase to develop their own community-based project that
addresses health concerns within their community. Project Phase has a flexible structure, meaning
that specific soft skills are not taught in specific workshops. Instead, mentors teach the soft skills
that are relevant to each group's project development.

There are two streams for student projects: CHASE partnerships and research-focused. In the CHASE
partnerships stream, students are paired with a community organisation who provides them with a
project brief. In the research-focused stream, students do not have an allocated community partner
and create a self-contained project that engages their local community.

At the end of Project Phase, students present their project at their school’s Showcase to peers,
teachers and community members. For this, students create a PowerPoint presentation and poster
that visually demonstrates their project.

To support CHASE mentors in delivering each school workshop, mentors are expected to attend

mandatory mentor training workshops (MTWs). It is at these MTWSs that mentors are given the
knowledge, educational materials and tools to successfully deliver the workshops in schools.
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The CHASE program is monitored and evaluated throughout the year. This helps CHASE to

Why We Monitor and Evaluate

understand whether the program has achieved the proposed objectives and how to improve the
program for future stakeholders. The priority areas for program monitoring and evaluation were
informed by the program logic model, strategic planning objectives and committee consultation.
This report details the monitoring and evaluation findings for both Education and Project Phases of
the CHASE program in 2023. Table 1 explains the domains that were evaluated. Monitoring has been
newly introduced this year to track students’ opinions of the program in key areas suggested in
Table 2.

Table 1: Key Domains for Evaluation of the CHASE Program.

Key .
Domain Outcomes

Stakeholders

n
=
=
L
o]
)
=
0

The program increases students’ health knowledge, awareness and
Effectiveness know-how to feel enabled and confident to make informed health
decisions.

(i.e. has the
program
achieved the

The program increases students’ personal development and project
management skills (e.g. public speaking, communication, project

. management, working with stakeholders).
intended

outcome) The program organisation and structure is effective in communicating
and guiding students throughout the activities.

The program is designed at an appropriate level to students that
Accessibility matches their abilities in terms of content novelty, difficulty and
cultural appropriateness.

Students are able to engage with the program activities the way they
were intended.

Students are able to engage with mentors throughout the program;

Engagement
gag developing a strong and healthy relationship.
Students find working with community partners helpful and
meaningful.
Value to Usefulness of learned knowledge and skills in an applied setting (e.g. in
Stakeholders Project Phase or in daily life).

= ] PAGE 6
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Table 1: Key Domains for Evaluation of the CHASE Program cont...

Key

Domain
Stakeholders

Effectiveness

Outcomes

Mentors are able to deliver a high quality program through effective
engagement and support to students in their learning and
development after mentor training.

Accessibility

MENTORS

Mentor Training Workshops are flexible and accessible for mentors to
adhere to attendance wise.

Mentors’ wellbeing and volunteering experience are being prioritised
and cared for by CHASE.

Engagement

Mentors are able to help students engage and participate in the
program and activities in the way that they were intended to.

Mentors find working with community partners helpful and
meaningful.

Value to
Stakeholders

Usefulness of learned knowledge and skills in an applied setting (e.g. i
jobs, education etc.)

)

Table 2: Key Domain for Student Monitoring During the CHASE Program.

Key

D .
Stakeholders omain

Engagement

STUDENTS

Outcomes

The program content has been novel in each workshop.

The program content has been enjoyable in each workshop.
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Monitoring and Evaluation Design

In relation to each of the domains of interest, Table 3 summarises the key evaluation questions that

were investigated and data collection methods used. Table 4 summarises the key monitoring

guestions that were investigated and data collection methods used. Key stakeholders who were
invited to share their experiences of the CHASE program were participating Year 11 students and
CHASE mentors.

Table 3: Evaluation Questions and Primary Methods.

Key Key Evaluation

Participants Question (KEQ)

1.1. To what extent did the program increase the
student’s health knowledge, awareness and know-how to
feel enabled and confident to make informed health
decisions?

1.2. To what extent were CHASE mentors effective in
1. How effective delivering a high quality program through engaging and

was the program providing support to students?
for the students?

1.3. Was the program organisation and structure well
prepared throughout? Were there enough directions
from mentors?

(72]
=
2 1.4 How equipped do students feel to run a project on
g their own that particularly focuses on health? Student
) o
IU-) 2.1 To what extent was the content of the program Mo.nl.torlng
. S Activity &
culturally appropriate for participating students? onli
nline
2. Was the program
. 2.2 To what extent was the program content novel to Student
appropriate for the .
participating students? Survey
students?

2.3 Was the workload of the program suitable for the
students?

3.1 To what extent were students able to engage with

activities intended?
3. Was the program

engaging for the 3.2 Were the students able to engage with the mentors?
students?

3.3 Were the students able to engage well with the
community partners?

4. Was CHASE a
valuable experience
for students?

4.1 Did CHASE help you develop skills that are useful
beyond the program?
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Table 3: Evaluation Questions and Primary Methods cont...

Key

Participants

0
x
(®)
=
=
L
=

Key Evaluation
Question (KEQ)

1. Was the program
effective in helping
and guiding
mentors?

Sub KEQ

1.1 Were the training workshops effective in educating
mentors on the skills needed to guide students?

1.2 Are mentors prepared and familiar with the content
when going into school workshops? (Did any external
activities help?)

2. Was the program
and activities
accessible for the
mentors?

2.1 Were mentors able to attend and participate in
intended activities or were there any barriers?

2.2 Do mentors think the program is suitable and relevant
for the students?

3. How are mentors
engaging with the
program?

3.1 How was the mentors’ volunteering experience, well
being and sense of belonging?

3.2 Do mentors feel supported by teachers and
community partners?

3.3 How are mentors’ experiences engaging with
students?

4. Was CHASE a
valuable experience
for mentors?

4.1 Did CHASE help you develop skills that are useful
beyond the program?

Data
Source

Online
Mentor
Survey &
Mentor
Focus
Group

Table 4: Monitoring Questions and Primary Method.

Key

Participants

N
=
=
L
(@]
=
=
n

Key Evaluation
Question (KEQ)

1. Is the program
engaging for the
students?

Sub KEQ

1.1 Is the content presented in the workshop novel and
relevant?

1.2 Did the students find the workshop enjoyable? (likes
and dislikes)

Student
Monitoring
Activity
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Evaluation Methods and Analysis

The 2023 CHASE evaluation focuses on the experiences of students and mentors, as measured by a

variety of quantitative and qualitative means using self-report and proxy-report instruments. Figure
1 describes the timeline and methods used to collect data from participants.

Pre-Education Phase Mid-year Student Post-Project Phase
Student Survey Survey Student Survey
E1 (Starting 8 May) E5/6 (Starting 28 Jul) P5/6 (Starting 16 Oct)
n=99 n=36 n=22

Student Monitoring Activity - Each Education Phase
Workshop

CHASE Program
Start: May 2023

CHASE Program
End: Oct 2023

Mentor
Monitoring Survey

Mentor

Monitoring Survey Mentor Focus

Group

Mentor Focus
Group

MTW1 (1 May) MTW3 (29 May)

Round 1 (24 Jul) Round 2 (2 Aug)

n=17 n=13

Figure 1: Timeline of methods conducted and used for monitoring and evaluation.
Please note: a third mentor survey with zero participation was not included in data for further analysis.

All quantitative analyses were conducted in Excel and aimed to report summary statistics for all
domains investigated. Content analysis was used to analyse qualitative data (from mentor focus
groups), with the assistance of ChatGPT to identify common themes between transcripts.

The following considerations were also taken into account when analysing our data:

Biases (Confounding):

We measured key demographic confounders, though could still reasonably expect some residual
confounding. Results were adjusted for measured confounding variables (i.e. by statistical
adjustment or stratification) to mitigate this to the best of our ability.

Effect Modification:

A set of potential demographic effect modifiers was determined prior to data collection (gender and
school attended). Where an effect is observed in crude estimates, further stratification analysis by
effect modifiers was conducted. Where effect modification was identified, results were reported
separately per strata of the effect modifier.

Comparing between timepoints:

Data collection was not longitudinal and data between timepoints are not linked. Calculation of
change scores is inappropriate. A comparison of the summary statistics or themes obtained at each
timepoint (i.e. between student surveys or between focus groups) was instead used to compare
results over time.

Collation of Qualitative and Quantitative data:

A triangulation process was used to identify like qualitative and quantitative findings to ease
reporting of key domains. All findings obtained throughout monitoring and evaluation were included
in triangulation.
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Al HNOIN

The year 2023 posed challenges for our students as they transitioned back to in-person learning.

Monitoring

While we received positive feedback from students about the curriculum taught this year, it remains
clear that student engagement and benefit through the CHASE program is closely linked to the
engagement and confidence of our mentors.

Student monitoring activities revealed that students most enjoyed workshops featuring "active"

tasks (like games, quizzes, and team-building exercises) or that addressed topics they considered

most important for their age group (including vaping, mental health and the Australian healthcare
system). We also noticed a clear connection between student engagement and mentor behaviour,
especially how confident and helpful students perceived the mentors to be. Students responded
relatable," and

more positively to workshops where their mentors were described as "positive,
“friendly."

We recognise that tailoring workshop activities to better suit student learning styles and greater
support and training for our mentors are needed to improve the student experience.

Table 5 below summarises student feedback for each Education Phase topic:

Table 5: Feedback from Student Monitoring in Education Phase.

Workshop Monitoring Findings

Students at all schools found this workshop fun and engaging, especially games and
Intro to “physical” activities.
CHASE (E1)

Students noted they found the mentors relatable, engaging and helpful.

Students at St Albans responded well to the content of this workshop, finding particular
value in learning about taxes. They described their mentors as being nice and fun. However,
they also wanted more direction, confidence and discipline from their mentors. Feedback
included wanting mentors to speak more clearly, speak louder when talking to the class

Life Skills group, and take action to refocus the class group when students are disengaging.

(E2)*
There was mixed feedback from EKC students about this workshop. Some students
indicated they found the activities “helpful” and “engaging”, while others said they were
“very boring”. There were also mixed responses from the class as to whether the mentors
were engaging.
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Table 5: Feedback from Student Monitoring in Education Phase cont...

Workshop Monitoring Findings

Suggestions made from EKC students for future workshops include moving the workshop to
Life Skills a morning session. Whilst this comment cannot always be fulfilled due to scheduling

(E2)* cont... |requirements, it is helpful in understanding the mental state and behaviours of students as
they near the end of the day.

Students at all schools responded very well to the content and activities in this workshop.
The topic of vaping is clearly very relevant to students, who appreciated receiving clarity
about vapes and vaping without judgement. Several comments from EKC students indicated
they enjoyed the novelty of the content taught in this workshop.

Students thought mentors were engaging and good at communicating clearly. Most
students conveyed that mentors delivered content in a way that was appropriate to their

level of understanding.
Alcohol and &

Other Drugs

(E3) Students responded very well to “active” activities, especially those that involved moving

around the classroom, that were competitive (Kahoot, true or false game), or that were
realistic (case studies). Students indicated that they wanted more game-style activities and
less time sitting down in future. St Albans students were very engaged by the possibility of
reward (sweets brought in by the mentors).

In future workshops, conversion of passive activities to active game-style activities and
continued incorporation of extrinsic reward could be highly beneficial for the engagement
and enjoyment of the student group.

Copperfield students found topics in this workshop fun and interesting. They commented
that the activities were fun and new, and described the mentors as engaging and able to
explain the topics very well.

In contrast, feedback from St Albans students about this workshop was sparse and rather
non-specific. However, it should be noted that this workshop was delivered during the last
lesson on the final day of term. Two students gave positive comments about the content of
this workshop being novel, suggesting the content was valuable to students. One student
mentioned wanting more challenging content, suggesting this workshop may not be at a

Climate
Change

suitable difficulty level (i.e. we could extend students more). Students again communicated
that mentors need to make an effort to be more confident and vocal.

Kahoot was noted as being a favourite activity by students at both schools, with there also
being requests for more team building exercises.
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Table 5: Feedback from Student Monitoring in Education Phase cont...

Workshop Monitoring Findings

The majority of EKC students responded well to this session, exemplified by the many
comments from students stating that they “enjoyed” or “liked” the content and the

Respect & mentors. The incorporation of the Kahoot activity was again very successful and appeared
Relationships | to be the highlight of the class for a number of students. Other mentions of successful
(E5)A content included the ‘gender-bread person’ and topics pertaining to consent.

A few students noted their dislike for this workshop, though were very nonspecific about
what they disliked. Two students indicated that they found it “boring”.

Copperfield and EKC students enjoyed this workshop. This is evidenced by many students
stating the class was “good”, “enjoy[able]”, and “helpful”, and many comments stating their
dislikes for the class were “nothing”. One Copperfield student mentioned that they already
knew most of the content taught in the workshop, indicating that extension is again possible
for this topic. Students also respected mentor delivery of this workshop, indicating the value
Mental in talking about mental health and stress as important skills for life and communication.
Health (E6)
Feedback from St Albans students about this workshop was again sparse and rather non-
specific. However, many students noted enjoying or feeling engaged with the workshop.
There were a few comments noting the departure of two mentors and many comments
about students liking the mentors - reiterating that student connection with mentors is
extremely important.

*Please note that Copperfield merged E2 and E3 workshops. No monitoring feedback is available for E2.
**Please note that EKC merged E3 and E4 workshops. No monitoring feedback is available for E4.
“No feedback received from Copperfield or St Albans for this workshop. Findings limited to EKC.
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Evaluation Methods and Analysis

The majority of students indicated that they found Education Phase workshops helpful for learning

about health (Figure 2).

6%

405

30%
wihlln | II..l II IIII I II II I

(]

Students (%)

g

Strongly disagree Disagree Meither agrae nor Agree Strongly agree | Strongly disagree Disagres Neither agree nor Agree Strongly agree
disagree disagree
Pre-Education (N =99) Mid-year (N = 36)
m Australian healthcare system m Personal finance
Alcohol and other drugs W Vaping
® Climate Change m Mental Health
® Respectful relationships(including with family, friends and partners) B Sexuality and gender diversity (LGBTOLA+)
Safe Sex W Consent

Figure 3. Comparison of student opinions on importance of health topics compared to knowledge students gained on topics.
The proportion of students to agree or disagree topics are important for their health to have knowledge about was measured pre-Education
Phase. The proportion of students to agree or disagree that they gained knowledge about these topics was measured post-Education Phase
(midyear).

There was an observed alignment between the skills students reported they wanted to gain through
the CHASE program at baseline, and the skills they reported actually gaining after Education and
Project Phases (Figure 4). Initially, students expressed a preference to gain skills in better health
knowledge, teamwork, social skills, and organisation. Post-Education Phase data showed that

students predominantly reported gaining skills in teamwork, better health knowledge, organisation,
problem-solving, and social skills. Post-Project Phase, students reported predominantly gaining skills
in better health knowledge, teamwork, social skills, critical thinking, and public speaking.
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® Pre-Education ® Mid-year ® Post-Project

Better health
Teamwork, 22 knowledge, 19 Organisation, 15

Time management/organisation Independence Critical Decision
Better health knowledge, 73 Communication skills, 61 skills, 52 skills, 10 thinking, 9 making, 9

Problem solving,
14

Public speaking, Written
] communication,
] Leadership, 8

Spoken Time Presentation
Social skills, 14 | communication,® | management, 7 skills, 6

Independent skills, 50 Trying something new, 50
Teamwork, 67
Decision | ndepend...
making, 6| skills, 6
Social skills, 11
Better health
knowledge, 15
Spoken
Critical mlnlting. comm...
loMI‘lg. 6 4
Written
Presentation skills, 49 Public spenldng, Presentation comm...
Social skills, 62 Public speaking skills, 50 e Tmﬂ skills, 6 4

Figure 4. Name and frequency of skills students reported that they hoped to gain pre-Education Phase, and skills students reported to have
gained by mid-year (post-Education Phase) and by the end of the year (post-Project Phase).

Appropriateness

Students identified mental health as the most appropriate subject matter (Figure 5). This was closely
followed by the topics of respectful relationships and the Australian health system. Consent, safe
sexual practices, alcohol and other drugs, and vaping were also considered significant by the
majority of participating students.
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Figure 5: Proportion of students considering Education Phase topics to be culturally appropriate.
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Engagement

Student engagement was heavily based on their interactions with their mentors. As such, this
section focuses on student perceptions of mentors. Overall, most students reported that CHASE
mentors were well organised, engaging, helpful and able to effectively communicate (as outlined in

the sections below). This was in line with our student monitoring data, which showed that students
found classes more engaging when mentors were fun and communicative.

Mentors were organised:

Student survey responses from the midpoint of the year revealed that a quarter of the students
(25%) strongly agreed that mentors were well organised (Figure 6). A majority of 51% concurred that
CHASE mentors demonstrated good organisational skills. In contrast, a minimal 2% of students were
in strong opposition, perceiving the mentors as lacking in organisation.

In contrast, the year-end survey results showcased a significant uptick, with a 22% rise in the
proportion of students who strongly believed in the mentors' organisational abilities. There was,
however, an 11% reduction in the proportion of students who simply agreed, rather than strongly
agreed, to the mentors being well-organised. This shift in perspective, with more students moving
from 'agree' to 'strongly agree', accounts for the observed decrease in the latter category.

20
18
16
14
12
10

8

]
Mid Year End of Year

L= % B =i ) ]

B Strongly agree M Agree B Neither agree nordisagree B Disagree B Strongly disagree

Figure 6: Number of students who agreed or disagreed that CHASE mentors were well organised at midyear (N = 36) and end of year (N = 22).

Mentors were engaging:

The data from the mid-year surveys indicated that 40% of the students strongly agreed mentors
were engaging during classes. Additionally, just over half of the students (52%) agreed that the
mentors maintained engagement throughout the sessions. A fifth of respondents (20%) remained
neutral, neither concurring nor objecting to the idea that mentors were engaging. On the other
hand, a small minority of students held reservations, with some disagreeing (4%) and others strongly
opposing (4%) the notion that mentors were engaging during class.
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With that said, the year-end survey results indicated a significant improvement, with a 22% rise in
the proportion of students who strongly agreed that mentors were engaging. There was, however, a
reduction in the proportion of students who simply agreed, rather than strongly agreed, to the
mentors being well organised. Similarly, there was another shift in perspective, with more students
moving from 'agree' to 'strongly agree', accounting for the observed decrease in the latter category
(See Figure 7).

However, the year-end survey showed that there was an 11% increase in the proportion of students

that disagreed that mentors were engaging. There was a decrease of students (20%) who remained
neutral, neither concurring nor objecting to the idea that mentors were engaging.

Mid Year End of Year

18
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12

ey
L=

o M oA ;M

B Strongly agree M Agree B Neither agree nor disagree M Disagree M Strongly disagree

Figure 7: Number of students who agree or disagree that the CHASE mentors were engaging at mid-year (N = 36) and end of year (N = 22).

Mentors were helpful:

The mid-year survey yielded an overwhelmingly positive response from students regarding the
assistance provided by mentors (See Figure 8). Majority of students indicated that they either
strongly agreed (33.3%) or agreed (44.4%) with the statement that mentors were helpful.
Nevertheless, a minor segment of the student population expressed opposition, with 2.8% strongly
disagreeing and another 2.8% disagreeing with the helpfulness of the mentors.

Subsequent results from the end of year survey reflected a growth in the percentage of students
who strongly affirmed the helpfulness of mentors (45.4%). There was a marginal decrease in the
number of students who merely agreed, which can be attributed to the shift towards a stronger
agreement. There was no rise in the proportion of students strongly disagreeing with the mentors'
helpfulness.
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Figure 8: Number of students who agree or disagree that the CHASE mentors were helpful at mid-year (N = 36) and end of year (N = 22).

Value to Stakeholders

The majority of students agreed that they would recommend the CHASE program to other students

(Figure 9).

g

Students (%)

400

30%

2085%

10% - .
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Mayhbe
B Mid-year (N =36) B Post-Project (N = 22)

Figure 9: Proportion of students who would recommend the CHASE program to other students.
Measured at mid-year and at the end of the program.

Students mostly agreed that they were confident in creating a healthier life for themselves (Figure
10) and their communities (Figure 11) in both mid-year and end of year surveys. After Education
Phase, the large majority of students agreed that they had learned skills that are useful outside of
school (Figure 12A). However, fewer students reported agreeing they had learned useful skills after

Project Phase (Figure 12B).
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Figure 10: Number of students who agree or disagree that they were confident in their ability to create a healthier life for themselves.
(A) Measured Post-Education Phase (mid-year) (N=36);
(B) Measured Post-Project Phase (end of year) (N = 22).
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Figure 11: Number of students who agree or disagree that they were confident in their ability to create a healthier life for their community.
(A) Measured Post-Education Phase (mid-year) (N=36);
(B) Measured Post-Project Phase (end of year) (N = 22).
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Figure 12: Proportion of students to agree they have learned skills that are useful outside of school.
(A) Measured Post-Education Phase (mid-year) (N=36);
(B) Measured Post-Project Phase (end of year) (N = 22).
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MENTOR

Effectiveness

We have focussed on mentor training opportunities in our evaluation for the effectiveness domain.

Mentor Training Workshops (MTWs):

Mentors responded positively regarding MTWs, with most mentors strongly agreeing MTWSs were
effective (Figure 13) and prepared them well for teaching school workshops (Figure 14). In addition,
they found the mentor guide booklets easy to comprehend and flexible to adapt to different

situations.
-
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Figure 13: Number of mentors who agree or disagree that MTW1 was effective (N = 13).
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Figure 14: Number of mentors who agree or disagree that they felt prepared teaching school workshops.

Measured in MTW3 (N = 13).
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Feedback from mentor focus groups indicated that mentors want to focus more on discussing how
to run school workshops. They also want to collaborate with different mentors and mentor
managers on planning for school workshops and addressing particular issues or questions that they

have when running these workshops. Mentors have also requested more training regarding teaching
skills, how to manage student behaviours and engage with students.

Equal Ed and CMY (Centre for Multicultural Youth) training sessions:

Mentors had mixed responses concerning the CMY training. While some mentors found it eye-
opening to learn how to engage in multicultural settings, others found it to be an unnecessary
repeat of content they already knew. All mentors consulted in focus groups agreed that the message
presented by CMY was important. However, the duration of the workshop was considered too long.

Mentors found the Equal Ed training more valuable, as it helped some to manage class expectations,
especially those with no experience in teaching. This is further evidenced by mentor survey findings,
which indicated that the majority of mentors agreed that Equal Ed training was effective (Figure 15).
However, some suggested this training was also too long and the information could have been

Strongly Disagree Neither Agree Agree Strongly Agree
Disagree nor Disagree

condensed.
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Figure 15: Number of mentors who agree or disagree that the Equal Ed training was effective.

CHASE | MONITORING & EVALUATION REPORT 2023 6_, PAGE 22




Accessibility

Consistent mentor participation had been a persistent issue throughout the program, as more time
and effort was often needed outside scheduled training to discuss school workshops in groups than
mentors were available for. Furthermore, there were often times when mentors could not attend

school workshops or MTWs, which affects the program in terms of communication and workload-

sharing between mentors. Figure 16 suggests that mentors felt less comfortable communicating
with their teams over time. Focus groups revealed that time clashes with school assignments,
exams, workload and personal engagements, alongside commute time for MTWs and school
workshops, acted as key accessibility barriers for mentors.

1
0l5 l l
0

Strongly Disagree Disagree Neither Agree or Agree Strongly Agree
Disagree
PreSurvey (n=12) M Post Survey (n=14)

Figure 16: Number of mentors who agree or disagree that they were comfortable communicating with their team members.

Engagement

Mentors had mixed responses concerning classroom engagement. Most mentors enjoyed working
with students (Figure 17). Mentors communicated initial problems with setting the whole classroom
up at the start of workshops, but the experience improved as the program progressed. However,

some mentors noted that there were issues with constant mentor team changes that made it
difficult to collaborate and bond effectively with their team, and therefore with their students.
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Figure 17: Number of mentors who agree or disagree that they enjoyed engaging with students.

Some mentors faced difficulties in connecting with students while also trying to deliver the program.
This is because mentors found it difficult to control and manage the classroom, especially when
students exhibited problematic behaviour. Interestingly, mentors found the presence of teacher aids

very helpful in managing the classroom.

Most mentors found the content of the program relevant to students (Figure 18). However, mentors
noted that the content sometimes feels lecturesome and could be more interactive; it may be too
simple for students and lessens mentor-student engagement.
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Figure 18: Number of mentors who agree or disagree that workshop content was relevant for students.
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Value to Stakeholders

Mentors found the program enjoyable and learned skills that could be useful beyond the CHASE

program. Below are a few quotes from mentors regarding their experiences:

=

®  “it's worthwhile... | see the value in
[CHASE’s] work, so that's why it
resonated to me”

\-

“It further honed my people skills”

—/

“I think this is a wonderful opportu)y.

to experience both public health,
education, mentoring, self-learning...
and multicultural team building”

ﬂo-:nany...positive [things] to

e Speak about this opportunity, and
working with Chase...I would be willing to

be part of more of these activities...and
would be expressing my interest to

-/

other people. | welcome this

program.”
S—— o,
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Our monitoring and evaluation findings suggest that student and mentor experiences are strongly

linked, with students showing greater engagement and enjoyment in classes where mentors were
consistent, confident and clear. As such, our recommendations for the 2024 program focus on the
mentors, and we have identified two priority areas for change: MTW content and format,
communication, and in-school support (Table 6).

Table 6: Problems identified in the 2023 Program, and recommendations to address these in design and implementation of the 2024 Program.

Problem Identified .
Comments and Recommendations

in 2023 M&E

Workshops should focus more on teaching skills, classroom management and handling
disruptive behaviour. More emphasis on school workshop planning is needed,
including ways to address more practical scenarios and problems experienced in the
classroom.

MTW content and

format Equal Ed and CMY may need to condense their training workshops to be more time

effective and maintain the engagement of mentors.

A combination of online and in-person workshops, or condensing multiple mentor
training sessions into longer but less frequent workshops, could be offered to minimise
the participation burden for mentors.

An improved communication platform is needed between CHASE mentors and CHASE
admins to ensure that mentors feel supported in their roles. Consistency in mentor
attendance and participation needs to be improved, and we suggest that better
support of the mentor cohort through more frequent communication may help

Lack of frequent
9 achieve this.

communication

with mentors
Mentors also voiced a desire for debriefing sessions with other mentors to discuss how

to engage and address classroom problems, as well as possible feedback on their
performance when practising classroom activities during MTWs. This could be
incorporated into MTWs.

Need for more Teacher aid during school workshops and good mentor-teacher collaboration seem
consistent in- crucial. We suggest that arrangements are made for a teacher, support person, or
school support CHASE collaborator to remain in the classroom during workshops, particularly during
person early program workshops.
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Table 7: Problems identified in the 2023 M&E efforts, and recommendations to address these in design and implementation of the 2024 M&E.

Problem Identified

) Comments and Recommendations
in 2023 M&E

Surveys were not an effective way to engage mentors. The third mentor survey with
Difficulty zero participation was not included in data for further analysis and surveys were

measuring mentor | discontinued after this point. Key recommendation for next year is to use alternative
experience qualitative methods for mentor monitoring and evaluation (i.e. focus group based
assessment or open FAQ forum).

Unable to collect student monitoring and survey data during this phase for many
Time constraints | classes. We will aim to have evaluation activities integrated into the program structure
during Project and recommend that 5-10 minutes be allocated for M&E in each curriculum workshop.
Phase To consult with the Curriculum team whether monitoring questions/activities can be
added into program/mentor booklets.

End of year survey only captured EKC students. Please see “Time constraints” section
above for details. Key recommendation for next year is to focus/limit use of surveys, as
these were often too laborious to run effectively in the limited workshop time. We will

Limited capture of
target population
in post-Project

aim to have evaluations activities integrated into the program structure and have 5-10
Phase survey

minutes allocated for M&E in each curriculum workshop.
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CHASE is volunteer led from our Board through to our Committee and Mentors. By becoming a supporter, you can
help CHASE enrich the lives of young people.

To donate, visit https://www.givenow.com.au/chaseprogram or go to our website, www.chaseprogram.org.au
and click the “Donate Now” button. Your donation will not only help CHASE educate, engage and empower young

people but it will allow CHASE to foster new and existing partnerships with local community organisations.
To find out how you or your organisation can partner with CHASE, we would love to hear from you!

I

www.chaseprogram.org.au @ @CHASE.program

n@ﬁ

info@chaseprogram.org.au m CHASE |.

The CHASE program is supported by the Victorian Government.
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State
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ABN 87 799 341 324
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